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Workshop Objectives
1. To enhance teachers’ knowledge and understanding of effective blended 

learning strategies commonly adopted in the primary English classroom, 

including the “Flipped Classroom” strategy; 

2. To explore the benefits of blended learning in developing students’ English

language skills and self-directed learning capabilities; 

3. To provide examples on how blended learning can be implemented in the 

primary English classroom through effective planning and pedagogy; and 

4. To provide suggestions and hands-on activities on e-learning resources and 

tools, including AI tools, that could facilitate blended learning in the primary 

English classroom.



Before we start…
• Think about these questions:

What does “Blended Learning” mean to you?

Have you done anything with this before?

• Pair up with someone around you

(2 – 3 people a group)

• Share what you have on your mind in 3 minutes 



Introduction

e-Learning

Blended Learning

Flipped Learning

Do you know these terms?



Definitions
e-Learning

Instructions delivered on a digital device that is 

intended to support learning (Clark & Mayer, 2016)



Definitions
Flipped Learning

An instructional strategy where 

traditional lecture and homework 

elements are reversed. Students first 

gain exposure to new material outside 

of class, usually via video lectures, and 

then use class time to do the harder 

work like discussion.

(Bishop & Verleger, 2013)



Definitions
Blended Learning

Blended learning is the combination of face-to-face

instruction with computer-mediated instruction. 

(Graham, 2006) 

(Hannon & Macken, 2014)



•Using digital and electronic 

resources, platforms materials in 

ELT

•In English language teaching, we 

have:

•Computer-assisted language 

learning (CALL)

•Technology-Enhanced Language 

Learning (TELL)

e-Learning Blended LearningFlipped 

Learning

(Hannon & Macken, 2014)



What does the EDB say?

Extracted from English Language Education Key Learning Area English 

Language Curriculum Guide (Primary 1 – 6) (CDC, 2025)
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Benefits and relevance of using 
blended learning
• Enhances Learning Flexibility

Combines face-to-face and online learning for continuity during 

disruptions (e.g., the COVID-19 school suspension) 

(Garrison & Kanuka, 2004; Graham, 2006)

• Promotes Active and Personalised Learning

Students learn at their own pace through digital playlists and 

flipped classrooms (Lapitan et al., 2021)

• Supports Self-directed Learning

Encourages goal-setting, monitoring, and reflection 

(Zimmerman, 2002)



Benefits and relevance of using 
blended learning
• Fosters Collaboration and Cross-disciplinary Skills

Opportunities for project-based and cross-subject tasks 

(Kong & Song, 2015)

• Improves Student Engagement and Ownership

Gamification, immersive VR, and authentic tasks increase 

motivation (Chi, 2009)



Self-directed Learning

Adapted from: Primary Education Curriculum Guide (2024) 

(Figure 4.2, Section 4.2.6)



Relationship between Blended Learning 
and Self-directed Learning

• Blended Learning fosters autonomy

Students manage learning beyond classroom settings 

(Garrison & Kanuka, 2004; Graham, 2006)

• SDL skills developed with e-learning tools:

• Goal-setting: 

Students plan learning milestones (Zimmerman, 2002)

• Monitoring & Self-reflection: 

Track progress and adjust strategies (Lapitan et al., 2021)



Relationship between Blended Learning 
and Self-directed Learning

• Personalised & Flexible Learning

Digital playlists of selected materials and video lessons allow self-

paced learning (Kong & Song, 2015)

• Ownership of Learning

Authentic tasks and project-based learning increase engagement 

(Chi, 2009)



Teacher 

Instruction

Activities 

(individual or 

collaborative) 

Enhance 

student’s 

engagement / 

ownership

Assess 

learners’ 

progress

Promote 

self-directed 

Learning

Promote Assessment for Learning 

and Assessment as Learning

How Blended Learning helps us in English language teaching

New sources 

of feedback



• become the criteria by which 

materials are selected, content is outlined, instructional 

procedures are developed, and tests and examinations are 

prepared.

• The purpose of a statement of objectives is to indicate the 

kinds of learning and development.

• Instructional activities can be planned and developed in a way 

likely to attain these objectives.

Recommended lesson design: 
Backward design



Step 1: diagnose needs

Step 2: decide on objectives

Step 3: select content

Step 4: organise content

Step 5: select learning experiences 

Step 6: organise learning experiences

Step 7: decide what to evaluate and how to 

evaluate (assessment)

Recommended lesson design: 
Backward design



Teaching 
Reading
Wayground
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Teaching Reading : 
Multiple Film Reviews (P4)

● Traditional Lesson Plan:
● Introduction (5 minutes):

Introduce the topic of film reviews.
● Reading Activity (10 minutes):
● Ask students to open the book to the pages of the article.

Read the film reviews together as a class, with different students 
taking turns reading aloud.

● Discussion (10 minutes):
Write key questions on the board:
What is the plot of each film?
What did the reviewers like or dislike about the films?
How did the reviewers feel about the actors or special effects?
Discuss these questions as a class, encouraging students to share their thoughts.



Teaching Reading : 
A real example 1

● Writing Activity (15 minutes):
Distribute printed worksheets with prompts for writing a film 
review.
Students complete the worksheets with given details.

● Sharing and Feedback (10 minutes):
Pair students up and have them exchange their written reviews.
Each student reads their partner's review and provides feedback.
Volunteers can share their reviews with the whole class.

● Review and Conclusion (5 minutes):
Summarize the key points of writing a good film review.
Encourage students to watch films and write reviews as practice.
Collect the worksheets for further assessment.



Sample worksheet



How can Blended Learning 

help us enhance this lesson?

Enhance 

student’s 

engagement / 

ownership

Assess 

learners’ 

progress

Promote 

self-directed 

Learning

Promote Assessment for 

Learning and Assessment 

as Learning



Using Wayground for an 

interactive lesson 



Teaching Reading : 
Multiple Film Reviews (P4)

Blended Learning Lesson Plan:
1. Introduction (5 minutes):

○ Introduce the topic of film reviews.
○ Ask students if they have seen any of the films mentioned in the article and briefly discuss their 

opinions.
2. Interactive Reading Activity (15 minutes):

○ Using an online interactive presentation tool (e.g., Wayground), read the film reviews together as 
a class, with different students taking turns reading aloud.

○ Discuss the main points of each review: plot summary, special effects, and personal opinions 
with interactive activities.

3. Discussion (10 minutes):
○ Write key questions on the board:

What is the plot of each film?
What did the reviewers like or dislike about the films?
How did the reviewers feel about the actors or special effects?



Teaching Reading : 
Multiple Film Reviews (P4)

4. Writing Activity (10 minutes):

○ Provide an online activity for students to complete a film review with given information. 
(e.g., Padlet)

5. Sharing and Feedback (5 minutes):

○ Pair students up and have them exchange their written reviews.
○ Each student reads their partner's review and provides feedback.
○ Volunteers can share their reviews with the whole class.

6. Review and Conclusion (5 minutes):

○ Summarize the key points of writing a good film review.
○ Encourage students to watch films and write reviews as practice.
○ Collect the worksheets for further assessment.



Teaching 
Writing
Padlet (Canva) and Canva
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Teaching Writing : 
Film Reviews (P4)

Traditional Lesson Plan:
1. Introduction (5 minutes): Teacher introduces 

the writing task (e.g., A film review).
2. Brainstorming (10 minutes): Students 

brainstorm ideas and create an outline 
using a graphic organiser.

3. Writing (20 minutes): Students write their 
writings on writing paper.

4. Self-evaluation and Peer Review (5 minutes):
Students finish self-evaluation table and 
exchange writings and provide feedback.

5. Revision (10 minutes): Students revise their 
work based on peer feedback.

Enhance 

student’s 

engagement / 

ownership

Promote 

self-directed 

Learning



Teaching Writing : 
Film Reviews (P4)

Traditional Lesson Plan:
1. Introduction (5 minutes): Teacher introduces 

the writing task (e.g., A film review).
2. Brainstorming (10 minutes): Students 

brainstorm ideas and create an outline 
using a graphic organiser.

3. Writing (20 minutes): Students write their 
writings on writing paper.

4. Self-evaluation and Peer Review (5 minutes):
Students finish self-evaluation table and 
exchange writings and provide feedback.

5. Revision (10 minutes): Students revise their 
work based on peer feedback.

Blended Learning Lesson Plan:
1. Introduction (5 minutes): Teacher introduces the 

writing task and go through the features of a sample 
text. 

2. Brainstorming (10 minutes): Students use Padlet for 
brainstorming in groups. T shares good work in class. 

3. Writing (20 minutes): Students write their paragraphs 
on a shared Canva.

4. Self-evaluation and Peer Review (5 minutes): Students 
finish self-evaluation table on Google Forms and 
exchange writings and provide feedback.

5. Revision (10 minutes): Students revise their work 
based on peer feedback.



Teaching 
Listening
Edpuzzle and GenAI Images
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How do we learn and teach 
listening?



There is more to teaching listening.

● Top-Down Processing
● Learners use prior knowledge, context, and expectations to 

interpret meaning. They focus on the overall message rather 
than individual sounds or words.

Teaching Strategies:
● Pre-listening activities:

Activate background knowledge (e.g., discuss topic, 
predict content from title or pictures).

Ask guiding questions: “What do you expect to hear?”
● Listening tasks:

Listen for main ideas, gist, or speaker’s purpose, and 
answer some questions.

Enhance 

student’s 

engagement / 

ownership

Promote 

self-directed 

Learning



SDL Task

● Edpuzzle

● Learners can access extra listening materials 
for a certain topic

● Customisable questions for teachers to assess 
students’ learning progress, or for students to 
check their own understanding

● Some videos support AI-generated questions
● Support students’ self-directed learning



Mapify and Proseable
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Teaching 
Speaking



Some problems in teaching speaking

1.    Shyness and inhibitions
Speaking requires real-time exposure to an audience
Students are…
● inhibited
● worried about making mistakes 
● scared of criticism 
● losing face. 

2.    Finding things to say
Students need to feel that they have something relevant and original to 
contribute to the discussion so that it is worth making the effort to speak.

(Ur, 2012)



Some problems in teaching speaking

3.    Low participation of individuals
● Only one participant can talk at a time
● A tendency of some students to dominate
● Some speak very little or not at all

4.    First language (L1) use
● Students fall back on L1 when they could
● They do so because it is easier and feels more natural to talk to each 

other in their own language. 

(Ur, 2012)



Teaching Speaking : 
A group discussion (P4)
Traditional Lesson Plan:
1. Introduction (5 minutes): Teacher introduces 

a presentation topic (e.g., “How global 
warming will affect Hong Kong").

2. Preparation (10 minutes): Students prepare 
their points with notes on cue cards.

3. Practice (15 minutes): Students practice their 
presentations in pairs.

4. Presentation (15 minutes): Selected students 
present their speeches to the class.

5. Feedback (5 minutes): Teacher and peers 
provide feedback.

Enhance 

student’s 

engagement / 

ownership

Promote 

self-directed 

Learning



Teaching Speaking : 
A group discussion (P4)

Traditional Lesson Plan:
1. Introduction (5 minutes): Teacher 

introduces a presentation topic (e.g., 
“How global warming will affect Hong 
Kong").

2. Preparation (10 minutes): Students 
prepare their points with notes on cue 
cards.

3. Practice (15 minutes): Students practice 
their presentations in pairs.

4. Presentation (15 minutes): Selected 
students present their speeches to the 
class.

5. Feedback (5 minutes): Teacher and peers 
provide feedback.

Blended Learning Lesson Plan:
1. Introduction (5 minutes): Teacher introduces the speaking 

topic through an online platform (e.g., Nearpod, Edpuzzle).
2. Preparation (10 minutes): Students use a digital tool to 

prepare their notes as a class (e.g., Mapify).
3. Practice (and peer evaluation) (15 minutes): Students 

practice with their partners and do peer evaluation on 
Google Form.

4. Presentation (15 minutes): Selected students present in the 
class for sharing.

5. Feedback (5 minutes): Teacher and peers provide 
feedback in class with reference to the data from Google 
Form.

6. Extended Learning Task: Students upload their 
presentation video on a collaborative platform (e.g., Padlet) 
for peer evaluation and feedback.



Teaching 
Vocabulary
Quizlet and Padlet TA
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Teaching Vocabulary : 
A list of words

Traditional Lesson Plan:
1. Introduction (5 minutes): Teacher begins by 

discussing the importance of describing people and 
introduce the topic. The teacher shows the 
vocabulary page from the textbook and read the 
words aloud.

2. Presentation (10 minutes): Teacher writes the 
words on the board and provides definitions, 
grouping them by endings (-ing, -ive, others).

3. Practice (15 minutes): Students complete a 
worksheet with exercises like matching words to 
definitions and filling in blanks (in pairs).

4. Production (5 minutes): Students describe a 
famous person using the new vocabulary.

5. Review (5 minutes): Teacher reviews answers with 
the class.

How do we design 

the lesson with the 

blended learning 

approach?



Teaching Vocabulary : 
A list of words

Traditional Lesson Plan:
1. Introduction (5 minutes): Teacher begins by 

discussing the importance of describing people and 
introduce the topic. The teacher shows the 
vocabulary page from the textbook and read the 
words aloud.

2. Presentation (10 minutes): Teacher writes the 
words on the board and provides definitions, 
grouping them by endings (-ing, -ive, others).

3. Practice (15 minutes): Students complete a 
worksheet with exercises like matching words to 
definitions and filling in blanks (in pairs).

4. Production (5 minutes): Students describe a 
famous person using the new vocabulary.

5. Review (5 minutes): Teacher reviews answers with 
the class.

Blended Learning Lesson Plan:
1. Introduction (5 minutes): Teacher begins by 

introducing the topic. The teacher shows the vocabulary 

and read the words aloud through an interactive online 

presentation (e.g., Nearpod, Wayground).

2. Presentation (5 minutes): Teacher writes the words on 

the board and provides definitions, grouping them by 

endings (-ing, -ive, others).

3. Interactive Practice (15 minutes): Students use a 

vocabulary app (e.g., Quizlet) to learn and practice the 

words through flashcards and games.

4. Collaborative Production (10 minutes): In pairs, 

students make sentences on Padlet about a famous 

person, incorporating the new vocabulary.

5. Review (10 minutes): Students go through each pair’s 

sentences and vote for the best one.



Teaching 
Grammar
Blooket
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Teaching Grammar : 
passive voice

Traditional Lesson Plan:
1. Introduction (5 minutes): Teacher introduces a 

grammar topic (e.g., active vs. passive voice).
2. Presentation (10 minutes): Teacher explains the 

rules and structure on the board.
3. Practice (15 minutes): Students complete a 

grammar worksheet with exercises like fill-in-
the-blanks and sentence rewriting.

4. Production (10 minutes): Students read from the 
worksheet to each other in pairs. (e.g. info. gap)

5. Review (5 minutes): Teacher reviews the 
answers with the class.

Enhance student’s 

engagement / 

ownership

Assess learners’ 

progress

Promote 

self-directed 

Learning

Promote 

Assessment 

for Learning 

and 

Assessment 

as Learning



Teaching Grammar : 
passive voice

Traditional Lesson Plan:
1. Introduction (5 minutes): Teacher introduces a 

grammar topic (e.g., active vs. passive voice).
2. Presentation (10 minutes): Teacher explains the 

rules and structure on the board.
3. Practice (15 minutes): Students complete a 

grammar worksheet with exercises like fill-in-
the-blanks and sentence rewriting.

4. Production (10 minutes): Students read from the 
worksheet to each other in pairs. (e.g. info. gap)

5. Review (5 minutes): Teacher reviews the 
answers with the class.

Blended Learning Lesson Plan:
1. Introduction (5 minutes): Teacher introduces 

the grammar topic through a short video 
lesson (e.g., Edpuzzle).

2. Presentation (5 minutes): Teacher explains the 
rules and structure on the board.

3. Interactive Practice (10 minutes): Students 
complete interactive grammar exercises on a 
learning platform (e.g., Kahoot!, WordWall).

4. Collaborative Production (15 minutes): In 
small groups, students rewrite sentences from 
active to passive voice.

5. Review (5 minutes): Teacher asks selected 
students to present in front of the class. 

6. Extended Learning Task: Teacher assigns an 
interactive online quiz (e.g., Gimkit, Blooket).



Conclusion

What are we able to do today?

1. Acquire hands-on knowledge on effective blended learning 

strategies

2. Explored how Blended Learning can develop students’ self-

directed learning capabilities

3. Tried out multiple platforms for different aspects of English 

language teaching



“Creativity is just connecting things.”

— Steve Jobs
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